Cullybackey High School

Mission Statement:

Cullybackey High School seeks to

 enable  its pupils to fulfil their potential 

in a caring and disciplined environment 

through the commitment of staff 

in partnership with parents. 

Assessment policy
Overview
“..Assessment should provide the basis of informed teaching, helping pupils to overcome their difficulties and ensuring that teaching builds on what has been learned. It is also the means by which pupils understand what they have achieved and what they need to work on” 

OFSTED 2003

There are two distinct types of assessment that serve quite different purposes within the classroom. 
Summative assessment - Assessment of learning (AoL) (Appendix 1)
Formative assessment – Assessment for learning (AfL) (Appendix 1)
Assessment of learning gives teachers, parents, and pupils valuable information about how well things are going and is concerned with measurement and comparison. Assessment for learning, on the other hand, focuses on the learning process (rather than the end product) and attempts not to prove learning, but rather improve it. These methods of assessment are complementary as AfL can help pupils perform better on summative assessment tasks and summative assessment can reflect the impact of AfL. 
Rationale 
Assessment for learning is one of the most important purposes of assessment. It is not the only purpose and is to be distinguished from assessment of learning, which is carried out for the purposes of grading and reporting (ARG, 1999).  A review of research into classroom assessment (Black and William, 1998) has shown that assessment for learning is one of the most powerful ways of improving learning and raising standards. Current research is adding further evidence in support of this claim and the empirical evidence is underpinned by theory from the psychology of learning and studies of learning motivation. 

The revised Northern Ireland curriculum embraces the principles of Assessment for Learning (AfL) and puts them at the heart of the learning and teaching process. 
 “Current thinking about learning acknowledges that learners must ultimately be responsible for their learning since no one else can do it for them.  Thus assessment for learning must involve pupils, so as to provide them with information about how well they are doing and guide their subsequent efforts.  Much of this information will come as feedback from the teacher.”

Assessment for Learning: Beyond the Black Box
Unlike assessment of learning, AfL is conducted during the day to day classroom practice and takes place during the learning. It gives pupils an active role in the assessment process. Assessment at Cullybackey High School should realise each pupil’s potential and support them to achieve this through a blend of formative and summative assessment.
Black (1998, as cited by Brookhart, 1999), explaining summative assessment via analogy, stated, 
"When the cook tastes the soup, that’s formative assessment; when the customer tastes the soup, that’s summative assessment"
INDICATORS OF EFFECTIVE ASSESSMENT (TTI DENI)

Characteristics of good practice

· Assessment is an integral part of planning, learning and teaching. The level and nature of the pupils’ prior attainment guide the selection and use of teaching methods and subject content; the pupils’ strengths are consolidated and their weaknesses addressed.

· The pupils’ work is regularly, frequently and consistently marked in ways which highlight the strengths and shortcomings, and are well understood by the pupils and their parents. The pupils receive clear guidance, sometimes in the form of written comments, on the quality of their work and effort and have the opportunity to discuss, reflect on and improve their achievements.

· The teachers use varied forms of assessment, including teacher observations, discussion with pupils, marking, written tests and other structured assessment tools, which are matched well to the pupils’ ages and stages of development. The assessment tasks have clearly identified purposes which are understood by the pupils.
Definition of assessment for learning
“Assessment for learning is the process of seeking and interpreting evidence for use by learners and their teachers to decide next where the learners are in their learning, where they need to go next, and how best to get them there.” 

Assessment for learning: 10 Principles
The assessment Reform Group, 2002

AIMS of assessment for learning
· To improve pupil performance

· To increase learning independence

· To improve morals, motivation and risk taking

· To enhance relationships and reflection

· To assist pupils in the process of learning 

· To provide information to the teachers about pupils learning 

· To enable teachers to evaluate the effectiveness of the teaching strategies in use and inform future planning
· To enable information to be communicated to parents and other relevant agencies 

Responsibilities
The governing body is committed to the importance of effective assessment for learning.  It is the responsibility of the Headteacher, supported by senior staff, curriculum leadership team and subject departments to ensure the implementation of this policy and associated guidance material.  

CLT with a focus on AfL

· Research and develop a contemporary assessment policy with a focus on AfL that will be ratified by SMT and whole staff

· Lead the development of AfL as prioritised and advised by school development plan 

· Provide training to support implementation of policy e.g. INSET, external providers

· Monitor, evaluate and review the assessment policy in practice throughout the school
· Report to SMT on progress and development needs of AfL within the school

· Seeking out and dissemination of best practice.

Head of department leadership and management roles:

· Lead the development of an assessment policy for the department in line with the school policy

· Lead the development of key components of AfL as prioritised and advised by the school development plan within departments
· Ensure that schemes of work include the various aspects of AfL as phased in by school development plan.
· Ensure that the focus within the classroom is upon assessment for learning

· Promote the use of assessment for learning within the department

· Encourage liaison on assessment for learning practice during departmental meetings

· Provide support for subject teachers with regards to AfL
· Support department staff in the developing the strategies promoted by the CLT in the key areas of learning intentions, success criteria, effective feedback, effective questioning and self and peer assessment.
· Use agreed range of AfL strategies and information as is in line with school policy and training material
· Monitor and evaluate the use of AfL strategies throughout their department

· Provide feedback on progress of AfL within department to CLT
· Provide evidence to CLT of implementation of AfL

Subject teacher roles:

· To aid in the development of schemes of work in line with department and school policies on assessment for learning
· Implement departmental policies on AfL and provide evidence e.g. PRSD, classroom observation that AfL strategies are being implemented within the classroom

· Contribute to sharing classroom experiences of AfL practice with their department in order to develop and strengthen formative assessment throughout the school

Pupil roles:

· Participate and contribute to discussions involving learning intentions and success criteria
· Participate in the techniques of self/peer assessment and evaluation.
· Act on feedback provided by peers and teachers
· Aid to help foster a positive learning environment through positive behaviour.
· Set personal goals and targets through self management
· Develop as independent learners through achieving self set goals and targets.
· Value their learning
· Promote a “can do ethos” for all

· Accept responsibility for their learning
· Emphasis that everyone has the potential to learn and succeed.

Appendix 1

	Assessment for learning
	Assessment of learning

	Assessment methods

Observation

Questioning about work in progress

Questioning to prompt new thinking

Feedback to;

· Specify attainment

· Identify difficulties

· Specify improvement

· Construct achievement

· Constructing a shared why forward

· Identify curricular targets
	Assessment methods

Testing

Explicit test focus

Public examinations

Marking to;

· Express approval / disapproval

· Grade

· Rank

Time limited tasks

Closed tasks

Formulated tasks

	Pedagogy

Sharing learning intentions

Questioning

Modelling

Scaffolding

Demonstrating

Explaining

Differentiation

Exemplification of standards

Shared criteria for next step

Shared involvement and construction of activity

Guided tasks

Independent working

Collaborative working and partnership

Qualitative recording

Routines for pupil self evaluation
	Pedagogy

Preparation and rehearsals

Drilling

Questioning
Practice opportunities

Routing testing

Revision

Test techniques

Timed activities

Independent working

Undifferentiated task

Tiered task / test

Quantitative recording

	Evidence by

Reflection

Drafting

Revisiting

Revising

Exploration

Editing

Interaction and collaboration

Talk

Pupils’ designing own tasks

Pupils’ self evaluation

Pupils’ improved self esteem
	Evidence by

Finished product

Influencing performance

Pupils own work including speaking and listening


Appendix 2

Key features of assessment for learning
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Sharing learning intentions


A learning intention is a description of what teachers want pupils to know, understand or be able to do by the end of an activity. It tells pupils what the focus for learning is going to be. It helps both teachers and pupils to focus on the learning rather than the activity, for example: 

· Identify what pupils will be learning [We are learning to.....) 

· Explain the reason for learning [We are learning this because.......)

Sharing and negotiating success criteria

Success criteria are statements that help pupils recognise if they have been successful in their learning. Pupils may be involved in deciding these. They summarise the processes or characteristics needed for success, and they always link directly to the learning intention. They essentially spell out the steps or ingredients required to achieve the learning intention, offering specific guidance on how to be successful.

Giving feedback to pupils
Quality feedback is essential for effective learning and teaching. Feedback can motivate pupils by building self-esteem and reinforcing the positive. To be truly formative the feedback must inform the next steps in the learning process. For example, when offering written feedback: 

· Find two occasions where they have achieved success - see Appendix 
· Identify an aspect of their work that they can immediately improve
· Provide them with a prompt or strategy on how to improve
· Give them time to make this improvement
Effective questioning
Effective questioning is about asking questions in a way that elicits maximum feedback from pupils, which can then be used to evaluate, plan and extend learning, for example:

· Ask better questions: ask 'open' questions or reframe questions where there is no single correct answer and pupils are rewarded for exploring options and sharing possible solutions
· Ask questions better: provide pupils with time to think; by increasing the wait time to 3 to 5 seconds between posing the question and asking for the answer, teachers can make a significant difference to the question's effectiveness.
· Encourage hands down
Self and peer assessment
Pupil reflection promotes independent learning, communication and support in the classroom. Teachers can develop pupil reflection in the classroom through the use of peer and self-assessment and self-evaluation.

These elements have most value when integrated and mutually supportive of the process of learning rather than having discrete effects.







































